Abstrak
INTRODUCTION
Speaking is one of the basic competencies that are learnt in school especially in Indonesian senior high school. In speaking, there are several aspects that should be mastered such as grammar, vocabulary, comprehension, fluency and pronunciation, and students should have many ideas in their mind before they speak (Gani et al, 2015, p. 17) . Furthermore, Behtash (2016, p. 210) stated that speaking fluently and accurately is the most important skill in learning language, and it has a main role in learning English.
Speaking is an important skill which can support not only by the other skills such as listening, reading, and writing (Richard & Renandya (2002) in Behtash et al (2016, p. 209) ; Celce-Murica (2001) in Derakhshan et al (2016, p. 177) but also grammar, vocabulary, comprehension, fluency, and pronunciation (Khamkhien (2010) in Behtash et al (2016, p. 
210).
Unfortunately, there are many Indonesian students encounter some problems in speaking such as their lack in using appropriate tenses, their lack in using vocabulary, their difficulty in developing idea of speaking, and their lack in pronouncing the word. Furthermore their selfconfident and motivation in speaking is low.
Consequently, they tend to choose keep silent rather than participate in active communication with their peers or teachers. Tajzadeh, et. al (2013) said that almost Asian students are difficult to show their opinions, uncomfortable, and almost no questions in the class (p. 670). Related to those problems, it is urgent for the teacher and researcher to overcome it and find best solution.
The most important goal of teacher in teaching speaking is to enable students to use English for communication Derakhshan et al (2016, p. 178) . He also stated that there are several obstacles in learning speaking; incompatibility between class material and course, the teacher do not facilitate well in practicing speaking in the classroom, and the teacher should have known student' need and interest in learning speaking. Derakhshan et al (2016, p. 178 ) stated that to develop the students' speaking skill, the teacher in teaching English can use several types of speaking performance, there are:
Imitation
In this session, the students should pay attention to certain vowel sounds and intonation, afterward they should imitate correctly. 
Responsive
In this session, the teacher should make the students active in the classroom. They also should reply the teacher's questions and comments. Furthermore, the students should participate in the classroom.
Intensive
The students learn not only how to initiate a conversation but also how to respond to another's initiating utterance Brown (2007, p. 48).
Transactional dialogue
The teacher should let the student to participate in conversation. It aimed to take and give information between listeners and hearer.
Interpersonal dialogue
In this session, the students should make a conversation with their friend not only in a formal but also in non-formal language. It aimed to create a habit in making conversation that they can use language casually.
Extensive
To improve the students speaking skill, they should practice regularly. First, the learners should expand their general vocabulary and then they can improve their domain of vocabulary by listening from simple to complex sentences, by reading short story or magazine.
In addition, in teaching English, the teacher should know that there are several factors influencing student's speaking, proposed by Derakhshan et al (2016, p. 181) Affective factors are about students' emotion and feel while teaching learning process, include self-esteem, self-efficacy, inhibition, risk taking, anxiety, empathy, and motivation Brown (2007, p. 154) .Smilar with Brown (2007, p. 154) , Derakhshan et al (2016, p. 181) also stated that anxiety, self-restriction have an influence on learners' oral proficiency.
However, the most important point is giving motivation in teaching learning activity.
Motivation is important aspect that can lead students learn successfully. Brown (1987) as cited in Ziahossaeni (2008, p.90 ) stated that motivation is a key in learning.
In addition, Bakar (2014, p. 723-724) argued that motivation is an intricate part of human psychology and behaviour which can give influences to the individual choice include how they think and feel about the task, how they solve the problems of the task, and how consistent they learn in the class and do all the tasks. Furthermore, Ryan and Deci (2000, p. 54) stated when the learners have high motivation it means they will do something, whereas unmotivated learners, they will have no inspiration to act.
Motivation is divided into two types; intrinsic motivation and extrinsic motivation.
The quality of experience and performance can be very different when one is behaving for intrinsic versus extrinsic reasons. Ryan and Deci (2000, p. 55) process is really important to achieve the goals.
Without high motivation, the learners with a good notable abilities they cannot achieve the Socio-affective strategies are the strategies that can apply for every teacher in teaching learning process. Besides, they will give many advantages for the teachers and the students. Tajzadeh, et.al (2013, p. 670-673) explained that the advantages in using socioaffective strategies are can lower anxiety by using some mental technique and can solves the problems through teacher-student or peer interaction. Besides, socio-affective strategies can lead a better performance in speaking ability.
In addition, Hamzah et al(2009, p. 695) stated that socio-affective strategies give a positive effect to the learners such as lead the learners to better comprehension in listening class, risk taking, self-confident, and more interaction with other to solve the problems.
Similar with Hamzah et.al (2009, p. 695) and Ata (2016, p. 184 ) also concluded that socio-affective strategies give the advantages in teaching learning activity. They stated that socioaffective strategies can help the learners when the teacher can improve the material with humorous. Furthermore, the learners will like the material, they will have good interaction with others, and they will enjoy the humorous while teaching learning process.
Unfortunately several studies reported the same reports that socio-affective strategies seldom used in research by researcher. Tajzadeh, et.al (2013, p. 670) asserted that the most frequently used in research are cognitive and meta-cognitive strategies. Therefore, this study tried to find out how socio-affective strategies can motivate students in speaking.
II. RESEARCH METHODOLOGY
In this study, qualitative study was used based on the nature of the object studied and underlying goals of the research. The researcher chose case study as the design to analyse the topic of study. According to Ary, et al (2010, p. 29) case study is a kind of qualitative research and it focuses just in a single unit such as in one individual, one group, one organization, or one program. The researcher used this research design because she just focuses in one phenomenon. It is the use of socio-affective strategies to enhance students' motivation in speaking. The researcher used nonprobability sampling which there is non-random procedures in selecting the member of sample. Ary, et al (2010, p. 155) stated that nonprobability sampling is method of selection sample which elements are not chosen by chance procedures.
An English teacher and 21 students were determined by the researcher as the sample of this study. This study was conducted in one Islamic Boarding school in West Java.
To undertake the study, the researcher firstly conducted observation; the researcher recorded the process of teaching learning activities, wrote important information, and took several pictures. Here is the observation checklist. Secondly, the researcher interviewed the teacher related to the strategy in teaching speaking and the use of socio-affected strategies in the classroom. Thirdly, the researcher gave students the questionnaire. The purpose is to find out students' perceive on socio affective strategies to enhance their motivation in speaking. After gathering the data from observation, interview, and questionnaire the researcher transcribed the result, summarized the findings and drawn some conclusions from such findings.
III. RESEARCH FINDINGS
The purpose of this study are to describe how does the teacher use socio-affective strategies to enhance students' motivation in speaking and to describe how do the students' perceive on socio-affective strategies to enhance their motivation in speaking. To answer the first research question about the teacher's way in using socio-affective strategies in enhancing students' motivation in speaking, the researcher used classroom observation checklist and semi structured interview. The following table showed the results from observation and interview: Kahraman (2013) According to the table, the researcher concluded that almost students feel that socioaffective strategies helpful to enhance their motivation in improving their speaking ability.
Besides, there are more than 50 % student agree that socio-affective strategies help them to enhance their motivation in speaking. It was relevant with Tajzadeh, et.al (2013, p. 670-673) that the advantages in using socio-affective strategies are can lower anxiety by using some mental technique and can solve the problems through teacher-student or peer interaction.
Socio-affective strategies also can lead a better performance in speaking ability.
IV. CONCLUSION
Related to the result of this study, the researcher conclude that in using socio-affective strategies, the teacher used 6 strategies such as reducing students' anxiety, encouraging them to speak, controlling emotional, asking question, cooperating with other and empathising with other. The students also have positive perception toward the use of socio-affective strategy in teaching speaking. They thought that socioaffective strategies helped them to enhance their motivation and confident in speaking.
Suggestion
Referring to the conclusions, there are several suggestions for the teachers, students, 
